+

-
S

|
l
~ . o ,‘ =
‘ ) * ) .'-" : T ’:.\ 1
. DOCUNENT RESUNME ‘\ T 1
ED 127 073 ~ - - o % : BEC-009 351 |
TITLE . The Mohonk Conference oy Outdoor Education for New: {
. . York Ci'ty.'2 Report of The Citywide,<Conférence g4n . -
T Outdoor Education, Envifonmentﬁl&Educatidn, Schbol 1
a - . Canping (Mohonk Mountain- Gonferénce Centér, Ney ' . -
’ . Paltz, Ney York, October 49, 31, November 1, -

- R ’ 197u) . X . . -;:‘: " P . . “. . .
INSTITUTION New York City Board of Edd@a&ion:=3rcokfyn; N.Y. & ’
PUB DATE o ' : ‘ o EIERM .
NCTE , 34p., - ° . -

“EDBS PRICE « .HF;¥0.83 HC-$2.06 Plus Postage. " ',,' o
DESCRIPTORS +*Camping; Conference Report§;'Cufricqum Development;.
a . Educational Facilities; Educational-Finance; L.
R . “*Environmental Education; .Interagency Coeiﬂﬁnat;;;?\\i\\\ 1
. + *Outdoor Education; ProfeSsional Training;. #Program . - -
; R - . Mdministration; *Program Planning; School. Compunity .- . =
' Cooperation; Teacher Rducation ° ' AR ,
IDENTIFIERS *Now York (New York) . -
ABSTRACT . ’ “o o

. . ~~The ccnference was attended by.more than 50 @
outdoor/enviropmental educators from the New York City school-systenm
-and representatives from city and stite agencies and the private -
seCtor. Focus was on how to.make outdodr/eédvironmental programs .
"available to all children in the New York City schools. The bulk .of -«
the conference was devoted to the .deliberations of 'six working task
forces. These task forces dedlt with curriculun development, teacher:

. training, fa {lities,£funding, interagency and community-based
programs, and‘administration. This report, derived from ' .o
genera1~sessioq_proceedipgs-@gd the reports of the ‘six task forces, . .
presefts the participants' recommendatians. Anong these are that: a .
permanent steering committee on outdoor/snvironmental education, d . .
representative of all interested agencies, should be ‘established;
ghvironmentdl concepts should be integrated into the curriculum in as
many of the more ¢raditional subject areas; school-ygrds night be
utilized ag "campsites" with school showers, toilets, and locker
rooms left open for supervised-‘ use byqovernight’campeqs; and a
central clearinghouse on outdoor/environmental education should be,
created.. (NQ), L i . . -

. .
' “ - . -

.
.
PNy a . B
L' . ~ "
] - , . - . -
. < - %
. N « .

M >

AR RO oK kK ok o ok ok ok ko ok Kok KK KoK ok ok ook ok ok sk 3k ok ko 3 ok ok sk ok ok ok ok 3ok 3k Kok 3 3 ok ok ok ok ok ok ok 3k 3k 3k ok ok K ok ok
* Documents acquired by ERIC include many informal unpublished *
* materials .not available from other sources. ERIC nakes every effort *
*'to obtain.the best copy available. Nevertheless, items of marginal *
* reproducibility are often encountered and this affects the quality *
* of the microfiche and hardcopy reproductiopns ERIC makes available *
,* via the ERIC Document Reproduyction Service .(EDRS). EDRS is not ok
* responsible for the quality of the original document. Reproductions *
* *
* *

supplied by EDRS are the best that can be made from the original.
wng K K oo oo o oo ok ok 3 Kk 3 o K okok ol ok ok ok ok ok K 3k ok oK K KoK ok oK Kok ok ok oKk oKk ok ok o ok ok ok ok ok skok ok ok ok ok ok ok kKoK

)

.
v -




. 0 .
U'S DBEARTMENT OF REALTH, - -
EDUCATION & WELFARE
NATIONADLNNSTITUTE OF c .

.souc ToN N

AU

N ‘e 1 THIS DOCUMENT a5 BEEN REPRO- *
OUCED_EXALTLY A5 RECEIVED FROM
- ¢ THE Ps‘ksor« OR ORGANIZATIQN CRIGIN: .o
AFING 1T POINTS OFVIEW OR OPINIONS <
STATEOIDQ NOT NECESSAQ;U REPRE- T,
SENTOFFICIAL NATIONAL INSTITUTE OF ‘.
EOUCATION POSITION OR POLICY a

.

N

: C S .

THE MOHONK .CONFERENCE

o ‘.ON:‘._‘ _,

DUTDOOR EDUCATION .
© FOR.,

;:\ i 4
. NEW YORK CITY .

-

FD1270 73

OutdOOr ducation

Environimental Education

School mping
N



-

e by the New York'
he -

This rep_'ort made availabl
y Trust through a grant f
e New York City

Communit
Learnnig Cogperative of th

Board of Education.

.o v
Single copiesre available free from:
The New york City %;;:d of Education

ston of Educational nning and Suppor
au for Health and Physic:l Education
300 West 43rd Street

* NewYork City, N.Y. 10036
LN n »

-

”
FullToxt Provided by ERIC.




~ P

‘\\ , -

, . THE MOHONK CONFERENCE

a

¥ ON
OUTDOOR 'EDUCATION'
) FOR .

NEW YORK CITY.

SV
A Report of

The Citywide
‘ “on” /
- Outdoor Edu¢
‘ Ehﬁronmental_

/CONFERENCE CENTER
NEW PALTZ, N.Y. 12561
’ o




. \J . | o R
L : v - .
/I I PREFACE - t . -
o " “¥au had to be there!” Each_dfthe par-
ticipagts in the Mohonk Conference returned
to ther city anxious to share their expeTience., *
- with,f‘ri'end‘sh"ahd colleagues. Their words of .
. descripgion of the-facts of the experiepce as ~
well 488 of their intellectual and emetional
reaction to ‘thdt experience were gomprehen-_
sive in cdverage, profound in content and
understanding, and rhapsodic in expression.
Yey, each claimed to be ipsufficiently” artic-
. ulate to bring to the listener all the meaning
that the participant wanted.to convey. “You

W -
* . had to be there!”
¥

- TN
"« - This repoit, oh the Mohonk Conference is
- offered to those who cbuldn’t be there as the |
best available way fog sharing that which, at the -
deepest level, is unsharable. It is hoped that
"¢ through such sharing, non participants can
igain sufficient knowledge and insight to want”
to pursue thé matter further to the point of
_searching out similar experienices, which can
¢ impact on their work with young people. It is -
oftered, too, to conference participants as-one
way to recall .the experience and to assist
them in continging to use ¢hat experience to
()

«

illuminate thei 'li'f'e’aﬁd;:x\vork. '
" The c'onfengr\x‘cg’,ca'l;ried many powerful
messages. It spoke to the environmental im- .
perative that faces us. It suggested strongly e
the re§ponsibility we have to create and use
an_educational climate in which. city-bred .
children and youth can come-to” understand
the delicate telationships which exist betweén,
the’ mah-made environment -in \_a(/hich_ thiey
. " spend a large part of thef lives and the
natural environment which u]§mately sustains
them. [t illustrdted how such allied move-
ments ds outdoor education, school camping)
experiential science, and environm

, cation congerge on common ducation-
. o N . ¢l Ny 4

, ally sound objettives. monstrated the

. power of the interdisciplinary apptroach to

teaching and ledrning. It provided a feality _

N
¢

Al

[

fram or such trujsms as the, following
| ohes limned in Design ‘for Change, a recent
' e TC of Education publication: -
S

r - - S



— Through cooperative ef\flort,
‘be addressed effe'cfive.y
hope of success; = . 7+
— Students learn’ not only in school but
" elsewhere-and \x;hat'is;lggzned elsewhere is
worth “cdunting” 'm'sch'gdf;‘ S

— Educatién is not bound by the strictures
of a particular loczs, such:'as a schogl;
ner by a particular block of time. suck
as the nin;z%—three’period of the day or
the Septémber-through-june part of the
year; nor-by a particular segment of a
total life span, such X encompasses ages

five to twenty-ohes .

~ Education-"to be cotnprehensive, there-

fore, requires “linkages™ between within-

*school learnings and outside-of-school
'ﬁ'.'learning. opportunities.

All- of that aLd‘.‘mp‘re was brough; into

~foeus by the Mohonk Cortference. But all of

that, at present, fs potential rather than actu-
.ality for most of our city’s schopl children.

The, molding of various excellent but dis

patate and often fragmentary programs into a
planned, comprehensive, no-gaps, coordinated
ccity-wide ‘effort is the *challenge that lies

‘ahead. It i§ that challenge that‘the Mohonk

conferees went_ after with a will, Their
concern, their w‘/jsdom, 't_heir diligence, their
almost evangelical_zeal, ‘their personal and
professionad* *commitmerit | were ~ evide
throughout the conference. Consequ
their recommendatidhs for, action

special kind of validity. ‘

. \ N / [ ' ’

If the Mohorik Copférerice represents
e h P
the beginning of a peCess by .which these
recommendations Yecome translated, into
general practice”~ and every reader/of this
sh that process forwapd — then

ne of; the
in the long

_-erations of New York
whose education has

-5
.
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It is with profoum{xﬂ pgfor thap conse”
quence that 1 extendwarmycongratulations té
* all avho contributed to the Wohonk’ efforg, —
to the staff of the agencies\and institutions
v - represented for their hard wrk: to the New
. York'Cj:tZ hity Trust and tothe Division of

- S~y N

i Educatiop4l Plgnning and Supp t’s Buredu of
* Health “and Physical Education ¥nd Learning &
/ Coopérasive for their tri-partite onsorship; »
.. and to Dr. Eugene’ Ezersky for his‘f{\extraordi—
nary leadership and direction. R A

. EDYTHE J.GAINES ,
)_ixecu'tive Director,
Division of Educational
. Planning and Support
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FOREWORD, -

. . ) - 0 ) 4
* + Behind this report and the conference at
which it whs generated lic a series‘of basic —
and critical — convictjons:.”

~ We livi(ip a finice and fragile world.
.— If that world is to survive, its inhabitants
"must"be educated to the need to conserve
its resources, and maintain the ;
ecological balances that sustain it. "

N

—Thar the ed‘t'icatio'n‘al p?oce‘ss should start «
, at the carliesg possible age. » !

-

» —The otiMloors — the environment iself_
rather than the fortil classroom - off.
Pl .5 . -
the best opportunifies to acquire the
range of information hat compgi
_ vironmental kriowledge. .-

* — Outdoor learning’is “acti
can ‘be superior, in_tfrms of stude
achievement and re?

reading, commu-
ion, enhancing
gralns in outdoor/environ-
ucation pot only can be devel- -
in‘the New York City public schools
t ate urgently needed for both the stu-,
dent body and the community at large.-

—The resources of not only the city’s
schools but of the full range of govern-
mental, cultural, scientific, industrial arid
commercial institutjons can be, deployed
to initiate and sppport such programs. . .
Agting on thede convictions, the Néw

. York. City Board off Education’s Bureau for _ -
"Health arid Physical “Education, with the¢”
approval and assistance of its parent agency,
the Division of Educatjonal Planning and Sup-
port, convened a threeiday conference on out-
door education, school\camping, and environ-
inental educhtion October 30 - November 1,
1'9;/'4, at the Mohonk Mountain Conference
Y _orin New Paltz, New York.
ERIC™ ™ ™ '
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Planned . 3nd orgamzed by Dr. Eugene
Ezersky, coordinator of Outdoor Eddcation,
School Campirlg,*and Environmental Educi-
tion for the Bireay for Health and Physical
Educanon the tenference was funded by. the
New .York Comtnunity Truse through a grant .
to The Learning Cooperanve ot the Bdard of
Fducarion. The \more. than 50 pagticipdnts
represented not bnly outdoor/envirbnm ntal .
educators from thecity’s schooI system but
representames oF appropnate city and’state
agencies and the pnvate sector.

-

catxon/
;r(uwas de- y

grappled with a critical

S outdoor/environmental

“studies wete to becorke amntegral Lpart of the
11ves of111e.c:ty s studAnts:

s ’I‘%gcher training.”
— Facilities. .

%*—ﬁ@dmg

grams.
"’Admmxstranon

Becaus? the task-force
esdrily. involved overlap ‘and -duplicati€
idegs,. blxcanon fall conference
ings was ruled But. Instegd the folfowing isa .
“senst-of the-conference™ report erived ffom */
general session proccedmgs, the/reports of the *
six/ task forces, and the Sbgérvationé of the o
a)?thor, who circulated amdng the zélsk forces
- /durmg their three days of/deliberations.

A

The resukmg profuct,” it i hqped will.
_serve to ‘1elp encoyfdge and gpide the intro-
" duction and stren hening ofoutdocxr/envxron—
ment,'il programé throughdut the New York
City’ S¢hodl gystem. ‘At ‘the-same time, it -

/igy/pr—ev usemcemmunmes across the

tjon as ghey recogmze and act on the need

‘

entraf/elements in the educational process.

/ the environment and’ the outdoors

James] Monsseau
New York, Decembcr 1974 il

;
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"+ of outdoor education, school camping, or-

/hélp schools afd/co eges with their physical
d

v
> ’ . , ' J
-« THE PROBLEM IS #HOW” - ¢

e,

The question It~the Mohonk Mountain
Conferenge was not whether outdborfenviron-
mental progtams should be made available to
all children in the New York City schools. :
The question was how? Not once during the * .
three-day session was a question raised over
the value — educational, social, recreational —

egvironmental education. .

The fact was that all of the 50-0dd partic-
ipants kffew that such programs not only were -
+ valuabje and viable and that they could work
Zin the cSntext of the New Yorkdity schools,
provided that value could besdemonstrated to,
others and the resources found to support
them. As-a highly visible example, the partic-”
.ipants could point to early successes in efforgs
to provide school camping for New York,

public school pupilsiyaditheil'/feachers.

A recent c}rzﬁter' of the school ¢amping
story it New York dates back to 1968, when
Hﬁf%l/d_ - Gores, president of Edycational
?c ities Laboratories, a Ford Foundation
ponsored agency which was established to

problems, askfd Dr® Eugene Ezersky (who
was to becomt the organizer of the' Mootk
Mauntain Conference) to conduct a stydy on

e feasibility of school camping for New
Yod;jgity. The resultin% report, entifl_ed City

to Country: Outdoor “Education for New
York City, generated wide interest and led
eventually to the introduction of camping
programs in serveral districts in the city.

Perhaps miost notable of them is Manhat-
tan’s District 2, where school camping pro-
- grams have beén in operation for at.least six
years and where the community and the local
school board feél school camping deserves the
support of tax-levy funds and”have gted
accordingly. In 1973274, for example, 40,
classes were sent to camp at a total cost
$53,000. The local board allocated $45,000°0f -
the total; thé remaining $8,000 was undefwrit-
O the Lenox Hill Neighborhood House.™ =

ERIC ™ R Treer -
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" That programs like District 2s have edu-
cational value was attested to in a’New Yprk
Times feature article December 7, 1974.-4nd,
that 1nvolved educators and communities are
coming to recognizethat value, is demonstra-
ted by District 2’s willingness to devote Hard-

_ to-cdme-by public funds to school camping.

, Much the same can be said about other
prggrams in environmental and outdoor edu-
cation discussed at the Monhonk” Mountain
-Conference. They are not frills. They have
much to contribute, not only to the students’
knowledge of the environment and related
subjects, but:to their grasp of such funda-
mental skills as reading and mathematics. The
problem, then, is not whether they should be

made widely avaiybjle, but how?

.

-
PR

-
As a restlt, the Mohonk conferces spent
much of their time identifying the obstacles -
ry widespread adoption of such prggrams in
B ‘lC:ity (and, by inference, in other commu- *
<
| 1i 6
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nities) and exploring way§/to overcome those '
obstacles. It was recognized, for example, that
teacher resistance or reluctance to participate-
in, fiew programs in an unfamiliar (non-class-

rbom) setting was a mjor barrier.

/ Acceu.l.'kn}g’;ly, mp/cb attention was devoted”

to ways and eans of encouraging’teachers tq

* participate; in  ofdtdoor/environmental pro-

grams ahd, 'once// persuaded, providing them

, - wich the pecessary training to handle ‘environ-

mental sfibject” matter* and outdoor learning
‘situatiorfk. . oL .

Anoglier and readily identifiable barrier

was mopiey. Outdoor/environméntal programs

', inevitably involve the allocation of additional

© funds over and above normal school budgets

or, fat the very least, reallocation of financial

resources. Addressing the-proble ';,t/he'con-

f(;ffF'es explored way$ to secure p l}lic' accept-

, ancg of outdvor/efivironmental programs ‘and

~ a willingness ‘to commit public funds to their

" “support. And ways were sought to establish

T "linkages with potential funding agencies at all

leyé]s of government and in the private sectar.

.+ In contrast to the financial situatio‘n, the

* donferees. concluded early, in their delibera-
tions that there was no shortage of facilities in
and around the city t accommodate putdoor
prograins. They pointed to the city, sﬁ(%;'and
federal park systems; museyms and sciehtific _
institutions; the city’s waterfront and water-
ways: sewagé treatment and garbage disposal
facilities: hundreds of private and agency~” -
supported campsites dn the region, and/u/tili "
plants and \uth“cj'“fifciﬁﬁ’és operdted by private |
enterprise. They went so faras to conclude
-that the schoolhouse Gffered an obvious and
effectiveMchc_ study of such envi-
romnental questionssas_cuergy _usesewater
sﬁ;ly, waste disEosal, and traffic patterns: .

The problem, then, was not availability of

facilities but devglopment of a system by
which e isting facilities could be identified,

®  thejr existence . made known .to "potential
users, and scheduled for maximum utilizatipn. )

“At thesame time, coﬁsidcmtiqn was given to

the renovation_ of existing s€hool spaces to
E TC akcommodate environmental programs.

/
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As* with facilities, the conference found
there was no shortage ofcumculum materials
fpr otltdoor/emfronmental programs. Agamx
it was a matter not of finding or creqtmg new
materials'but of establishing systems by Which
existing materials could, be identified and
information about them dlssemmated to all
otential uSers. At the same time, it became
obvious ‘that outdoor/envnrom@ntal studles
were interdisciplinary in nature and that the
users of materials had to be helped. to_under-
»stan th:)t reality. » AN

]

N

Th.e list of ‘conference pamcxpants wﬁl\
imdicate that outdoor/envirdnmental programs

» are not the sole provmcrc\of &h\:chool system,

Suchdiverse agencies as the city arks Recre- -
ation, and Cujtural Affairs Admmlstratlon thg

" State Pagk Commission, the National Park Serv="”
‘ice, the Fresh Air Fund, the American Museum
of Natural History, the Environmental Protec-

"~ tion Admiaistration, and'the U.S. Forest Serv-

*  ice among many others, are active in the field.
Here, he problem was identified as Qne, of
coordl ation. How could ‘the programs and ac-
tivijies of all involved agencies be organized to
provide opportunities fgor the greatest number
‘of students While avoiding overlapping and dud\
plication of programs? And how could agency-
resources be employed to help commygpities

velo 1 rogrims?

-:‘,.\g\ p their own, loca y based p gr :zms

“PI

! Admmxstntlon was 1dent1f1ed%§s snll,
v Alf0sher problcm. Outdoor/environmental®
“- ograms mean, moving out of.the adnfinistra-

»

) ly comfortab]e environment of the schpol--

" house and imposing new and different Prob
lems in scheduling, transrport;mon logtics,
safety, and diséipline. Admmnstrators at every

’ I?vel frem Board of Education headquarters
to community school district offices, tg

) prmcxpdlls and teachers-in individual schools, _

- to camp’a inistrators, to officials_of public
and privaté agencies, “all would have to be
helped to understand and deal with this T new
Csetof problems L

[t must be strcssei{ﬁﬁrh Mohonk Con- L r
feyence’ in reality dealt with only™on broad’
tomc While the, confere ntle spec1ﬁed

L E lC)or education, school campin

,,“- <5 -
z -
. . ,
]




] X
virohmental education,” the conferees almost
at the outset concluded that all three program
types were interrelated and that, to discuss
them as separate entities would be to ignore
that reality andyvery likely be self-defeating.

Finally, the conferces were faced with the
reality of New York gity’s budgetary crisis
which, coupled with the relatively low prior-
ity traditionally accorded oyfdoor/environs
mental programs by educational administra-
tors hard pressed to decide among.many
worthwhile~ programs... seemed to mitigate

against any early move toward widespread |
! . > . .
adop&on of these kinds of programs in the * .

»city schools. e ] .
O LI

»

vy ¥
A - !
3%

-k Nopono
¢

On the other hand, the fiscal crisis cannot
last forever. And, based on a recent develop-
ment in Albany, there was hope thdt admin:
Jstrators would adopt a new attitude toward
education in ‘the oytdoors. Amendments to
. .the State Education Commissioner’s regula-
v -tiénsteffective August 1, 1974, for the first
tinte spcciﬁca”y required. that all schools in

.grams providing “outdoor living skills” for
their pupils. . .

” . o 1
This, then, was the context,the set of
issues facing'the conferees as' they broke up’
intd six task forces (see Foreword) and got

answers. And work hatd they did, many ses-
sions running overtime and some late into the
night. The atmosphere was one of total
commitment to the effart, even of excite-
E TC]: was, accordirig to Mrs. _Ic';an Rosner,

.

the jeate, public arid private, shall offer pro- -

down to the hard work of coming up with -

2

f
+
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consultant in environmengal education for’
Community School District 30 and a planner

-.of the conference, “the most xtraordinary
conference | ever atteiided . . . a study in par-
tictpatory democracy. Lve never seen any-
“thing done in such a shareduway‘

Time — the conference lasted the equlva-

Jent of two full-days — did not permit the task

forces to come up with 4l of the answers. Nor,

_~_given the phenomenon ofrapld «change in this

as in all areas. of education, isit llkely that all

the answers are to be had. But,in the view of

Gene Ezersky, the conLrees had made a major

contribution ... “a generation of children
will have greatly hepeflted v~

“If 1 do nothing lse in educanorm
concluded, “1 am content with the fact that we
have helpéd to move an important aspect of.
education into the thainstream of city life.””

. ° ¢ 4 .

OUTDOOR EDUCATION:,
THE MOHONK GUIDELINES

As indicated earlier, the Mohonk Confer-

ence did not — indeed could not have been
xpected to — produce answers to all of the .

problems confrontingthose hoping to promote
widespread adoption of outdoor/enviranmen-
tal program3~in the schools. But the workmg
tash furces,dealt,wnh many of the major issues
and emerged with arseries of recommendations
that, taken together, amount to a major step ih
that direction. It is to those recommendations
that the balance of this report is devoted.

Creating A Network

Perhaps the most critical proposal to
emerge from the Mohonk Conference came
from no single task force but, in one form
or another, from all six. It reflects a vir-
tually unanimous feeling among the con-
aferees that some sort ofpermanent machinery
is needed to promote and facilitate adoption
of outdoor/environmental programs in the
New York Clty schools. 1)

_In the first place, there was a widely held
fecling that a permanent steering committec on
E ‘lCur/cnvironmental education, representa-

\

== ' 15 .
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” tive of al} intem\é\t\e‘dfagencies, should be estab-
lished The committee; at periodic meetings,
would work to conyince thé-general public
‘ their elected representatives of the need
for~outdoor/environmenta) programs and the

\de irability of supporting them financially, At
thw‘:ﬂ%&:}mmittec vqul%romote
Inter-agency~ cooperatign, -assistin the devel-

¥y -B’a/s‘cd\/progmms, ~and

vative roaches in

¥
'

i

opment “of com nit
trcouragé new and IR
the fiéld.
. The conferees also felc.a criticabneed to
central clearinghouse on outdbag/cnvirom en-
had caflon. The clcaringhouse, which most

o sld¥ebased in the offi%es of the Bureau
'for{hfd? aﬁen,&'{itﬁ col-
lect, maintain, &n isseminate \-R‘ ion'on -

.~ agency programs, funding sourees, curriciinm
‘and afailable facilities. It would, in effect, serve -
as :1“‘hot line” for schools and communities”
needing help® in nPtroducing or strengthening
outdoor/environmental programs.

»

N .

TASK -FORCE REPORTS
Curriculum Development ) —~

ot

o .The curriculum development-task force
started its work with an atrempt tp develop its
own curriculum. Buteatly in'its deliberations it
became apparent to the task forée that much
excellént ﬁé;‘ular' material alrdady was avail-
able «lt/yvcas decided that it would be more
/p oductive to dcvglop a serjes of recom-
.-~ mendations that would form the basis for
-creation of a &mancnt curricylum develop-
‘ment task force® and  a-framework within
which that task forcéycould operate. )

The reconfmendations were wide-ranging.
The task' force made the point that outdoar/
environmeneal curricilum should be “based on
the concept that all things, living and non-liv-
—ingrareinterrelated.” It then went on to sug-

gest the possibility that the problem was more.
complicated than one of developing curricula
for outdoor or cnvirm\g}cntal programs. Envi-’
ronmental concepts, they insisted, should be
integrated into the curriculum in many if not
all of the more traditional subject areas and. in
F ‘lClrr'iculum arcas as they are developed.

P e S :1- ,7'
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" The task for\q:\z’z"ﬁ\/i\nced‘great concern with
pedple as resources’ i the development® and
use of curriculum. The +eCommendatidns in-
e, for example, one that calls forthe cur-

resources,”” It suggested the possibility o
“lend-lease?’ programs, under which teachers,
_studenes, and even specialists, from the com-
_munity could be borrowed from other schools

or the colleges to conduct_special programs.

Similarly, the task force insis at cur--

riculum development programs niust provide—__

for the training of teachers, community resi;\ .
dents, and the school administration to insure

thae thexesulting programs will be effective. (In

some ::m‘ ool reform programs, curricu-

lum developmeit:is\‘regarded as an ifitegral part

of teacher training and is treated as such.) And

it was recommended that whatever curriculum

_is developed should be usablé by non-specialists
(such as community Tesource people) and

xible enough “% allow a teacher to ufilize

his or her pa,r;{c/ular strengths.”

The g)d’rriculum development process, the
task fgr/Ce argued, should be a continuous,
open-¢nded one. At one end, it should involve
creatiofi of a eonceptual framework for an
overall vutdoor/environmental curriculam run-
ming. from kindergarten throu he twelfth

grade. At the other, a $pecific ¢ :g‘culum

: \sHould be developed for each gradefeve

The reccommendations envisioned the cur-
riculumn development process occurring both at
the gentnl\Bb d of Education.and at the com-
munity schoolacmic%vtl. The central board
was urged to go bey ond its own staff and utilize
the talents available in local school districts and
in the community in developing its curricular .
materials. Corgmunity school districts were
urged both to develop curriculum tailored to
their specific needs and to,“share with and

operate with other disgrifts in, the develop-
meng and impleméntatio . .. curricula.”
ssible, the task force recommended
t of developing, printing, and dis’
seminating ricular, materials should be
borne by the cenxal Hoard of Education and
that such materials be_distributed at no cost
0 community disericgs, L
ERIC™™™" S5y ;
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j ,'O'utdoor/environmental curriculums, the
task force urged, should suggest a variety of
methodolugies for their implementation. And,
o jest the effectiveness of both the curricu-
1u\r9 and the methodologies, it was trged that', -

5\ research be undertaken to develop effevtive/

% methods for evaluation. .77 TR R
<, ,

e recodn‘\l/ﬁn.d.u—i §also c“pncerned
theniselves it the avaifgbility of cgirriculum
. resources. The task force%sged\l,ﬁof example, !
that a resource center be established and a
resource person identified in each community
rschool district. And it called for creation of a |

central data bank of materials on ou‘tdoor/
environmental curricula,” ¥ * .

-

—~But perhaps the moss intriguing of tla
task force s rctommendations had to do with
content. It suggested that curniculums for
environmental education should do more than
create an understandmg and awareness of
environmental matters and issues. T ey’
should, the task force stnid “incorporate
understanding of the-effects of the political

economic, and social factors (mvolved m),
rational decision-making leading to acfion” g

(on environmental 1$sues) "lh' 1k

i

Tasl\ Férce Number Two started%cg.tt in,
life as the “‘téacher training task’ forcs” Blr,
acting on the conclusion that mmg”"
would have to include more than tcaa})ers if .
outdoor/environmental programs - ard’ to be,
effectively implemented, ‘its .nfem soon

. adopted a new designation - Envi q‘ffmental -
5Education Training Task Force. .

Prdfessxonal Trammg and Prcparaﬁon ¢

i

The need for such training, the task force
~concluded, is posed by the fact tha outdoor/
‘énvirontrental education is” a highly diverse
field, requiring a broad background in
teachers and others involved. It is a ' field that
- s Both mulndxscxplmary and interdjsciplinary,
that’ is changing tapidly, that requires new and-
less'structured teaching methods, that calls -
for adapration of existing curric lum along, *
with implementation of mew curriculum, and
thar cagries the school into the kommunity
]: IIC cOmmunlty mto the ssho'
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> The messagesthe task force gecided, must
. be transmitted to a diverse auglience, includ~___
ing, among others, school /administrators,
parents, local ‘communities, fand the schools
and colleges of educationf In reaching the
broader audience, the tasyf force suggested a
series of objectives: :

— Acceptance of thefconcept of the out-

' doorsasaclassroo ,

~ Recognition of
mental studiesfto the development of
mathematics ghd language skills and in
career develogfnent.

nal changes (described as a pro- .
jivolving three concentric circles —
’ to “human relations” to

+ The objectives in reachmg the narrower s
audlence — teachers — were more specific:

- Overcomm’g fears of ‘new subject matter.

* —Overcoming insecurities posed by un-
familiar teaching situations. ‘

~ Developing familiarity with the. action-
., oriented or ‘handson” approach to
. teaching.

1 _x Recognition of the common denomina-
l: lC rsin, human and ecological problems. ~

’
P - ’
:
YV .
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*SL - The task force did not delve into the- . ,
specifics of training-course content but con-"
wn-&uded that course structuré would vary
" greatly, ffom' one-shot lectures to traditional
college: courses and even to resident programs °
on a college campus. In-school ‘training might
include faculty conferences, demonstrations, -
and team teaching programs. And 'some train-
ing might take place” outside she context Sf
*courses. Teachers who' take their classes to a
camping facility, for ‘example, might be
offered academic credit for the experience. ]

As to who would proyide the training, the
task force identified a wide range of possibil-
ities, ranging from the ‘obvious, like college
faculties, fo a broad collection of public and
private -agenties and institutions, some in a
position towconduct Programsand others in a

7 position”to §ponsor them. (Many if not mest
of the agencies represented at the’ conference
wold fall into ot or both of these cate-
$ tal
* gories.) The task force also suggested the use
“of graduate “students to conduct -in-school
'coﬁ\rses and the establishment of community
centéts-for trainjng purposss. T
. > Towards the cloge of its deliberations, the
« task force identified but purposely left un-
resolved a series of thought-provokitg prob-
lems and questions’about the training effort. -
Among them was_the problem of persuading
.teachers to enroll in training programs. What
‘incentives could be offered? Should training
take place on school time or om the teacher’s
© own time?

.

Similarly, how are insttuctors ta be re-
cruited\and paid? How are materials acquired
and paid’ for? How can course availability be
made known to tea¢hers? Do thie courses of-
fered match teacher needs? How do we meas-
wre what teachers need and who makes the
decisions? Can effective feedback systems be .

,devised? And does a given course decrease
teacher dependence on outside resources?

\

‘. .On the other hand, the task force came
down with hard decisions on two .critical -
questions. Certification of out oof/environ-
mental education teachers was fuled but on

. ltcds it would tend to narrow gf)gachers’ o

'- 20» ' 11
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. concept of the field and to produce “false, -
expertise” and “false experts.” On the other’
the task force was firm in calling for
mandat reqmrements in outdoor/environ-
mental studi r undergraduate teacher-
trainees. By it cou brmg itself to call

(e}

they reported, “that we first should exhaust |
every possible voluntary measure.” ‘

Facilities

The scope of p0551ble programs in out-
door/environmental education was perhaps’
best illustrated by the work of the facilites
task forcé, which accorded the buaadest pos- -
sible interpretation to the term “facllrtles in
pursuing its deliberatigns.

L]

The task force’s findings mrght well be
transtated into a diagram- consisting of four |
concentric circles. Innermost of them would
be the schoolhouse itself, with its potential
for the sty wehi urban systems as ener y
us er supply, waste d'.spos‘;l,.and traffi ic,
patterns, as well as the potential for” Cbnvm-
sion «of existing classroom and/or labo/atory
space to house courses, mini-courses, or spe-
cial pfograms and exhibits for environmental
studies. And, the task force suggested schopl”
_ yards .might be utilizedsas “campsites’:

school showers, toilets, and locker rebms left
" open for supervised use by ove

+  Second of the circles would encompass
the immediate community and open .up
‘almost éndless possrbrlrtres for. outdoor/envi-
ronmental activities. Local parks might be .
used to introduce pupils to camping skills.
The stree; offer a laboratory for the study of
traffic, trahsportation, and air and noise pol-'
lution. The supermarke¥ could be a.resource
for the studNof food hains and waste dis-
posal. Local instititions W churches, the Y's,
youth clubs ~ might offer both facilities and
cooperation ‘with scliool programs. The list
cquld go on hut, the task force suggested, the ™ ™
1mportantsthmg 15 to recogmze that épportu-
nities in the community are plentiful and

thur full extent should be 1dent1fcd by a
| surve 4 .
EMC y [V N Py f
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Circle three woxfl/ clﬁde the entire city,

its parks and opén a%es, its. waterfront, its
sport;mon and traffic sys-

mstxtunons,éc{

tems, and i S css community. Again, th

pussﬂadnt 4 s mmgl) endlzw&t{pj
ditics as the new Gateway National

Recre Are1 energy studies at a Consol-
1dat Edlsoxg power plant, briefings on the |
fud crisis at an’ oil company headquarters,

?,
stts to science- related museums, etc.

Finally, thﬂ fourth eircle would mclude
the ‘metropolitan reglon arcas within rea-,
_» sonable travel distance in’terms of botlrtime *
and cxpense. Here, t objective wilt be ‘tg”]
identify state and fi eml park hlcx mes
* able for day trips «
camps.‘brefem with winterized Ffacilities,~
;that  can a

ols and in the imme-
e co munjty, they probably will not be
‘quipped, to idendffy all the opporttnities
open to \hem.e' rer citywide or in the sur-"
'rou,ndihg regigh. Here, like the other task -
forces, the facilities group felt the need for,

. inter-agency” cooperanon and some %sort of
cle'nrmghousq or “hot line’* operation to col- .

lect and disseminate 1nformat£n. " \/\/\

If thiere was a recurrent theme to the task |
force’s deliberations, it was that, in co sider-

, ing" facilities for'oltdoor/environmental pro-
grams, ‘“‘you have' to make' it éasy.” Put
mmrher way, if programs are to be atEracflve

N A

l: lC fe131ble ease of access is crmcal rans- *
smadie) © 13 -
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portation must be readily availabil?. Facilities
st be adaprable to”use by children and
Mhildrcn, inéluding the handi-
capped. This eans that there must be n@
architectural barriers to prevent usc by chil-
dren in wheelchairs or on crutches;’ In out-
door or camp situations, the nature of the”
cerrain and avajlability of suitable’ paths or
ramps must be taken into account. ‘ g
The transportation question proved to be
a key task force concern and was the focus of
-.two major recdmmendations. First was a call
. for an in-depth cefputer study, employing
city-owned equipment, to defermihe opti-
mum transportation systems to move the
*  maximum possjble number of city pupils to
outdoor/environmental facilities in both the
city and the region. The ald include
the full range of transpo, tation systeiss — gail,
bus, and waterborne (gir was not mentioned).
- To pay tof 'portaﬁon ser.vices,'wa'ter-
borne or notfthe task force recommended that
attempts ¢ made to secufe private-sector fi-
nancipg’ It suggested, for example, that Consol-,
idar€d Edison could underwrite transportatip
Zets for a field trip to one of its power P
The task force at the same timgeZcon-
sidered what might be called ‘jr/e trans-
¢ portation” ./~ systems by whic £xhibits, lab-
otatories; or workshop mategk srelated to out-
door fenvironmental progidms could be trans-
ported to the childeefl, in their schools or
neighborhoods. Thedse of boats (for areas near
the water), van gf mobile home-type vehicles,
and trailers W'ccommcndcd for this purpose.
. Further, th’task force suggested that duplica-
" tion of &ch equipment as camping gear an
" cano ould be reduced through the use of
pojtable units A{trailers) to move them from
fagility to facility as neceds dictated.  *

/ ) . o \“
. Fu’nd\@ *
b > . .
A oney, un uestionably _ the - thorniest
) Y q y
% prolflers tackled at the Mohonk Conference,
~_ _was’ he unenviable assignment for task force
“four.. It had. to face a nuinber of stark

realjtiés: the- city and its school system wey
d
a

e
o™ fiscal ctisis (which since has worsenéd).
F lCutdoor/environmcxitéj programs tend

to

—

st - : .
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cost .more than traditignal  in- school pro-

~ grams. They, were not generally regarded as-
“essential ext‘herw
fiicipal establishmef® or by the general

“public. And .some programs, particularly

) " school camping, probably were }egarded by

A i Tox: provided by ERIC

manye as outright. frills.

Indeed only one school camping pro-
gram, in Manhattan’s Community School’
District 2, was operating with tax levy
funding.

The task force opened its deliberations
with an exploration of possible sources of
outside support — foundations, federal grants,
etc. But, one member remmded the group,
reliance on outside grarits can be a “cop-out.”
Grants generally are provided for. experi-
mental purposes and.not for contmumg pro-
grams. If an experimental program is to
survive, it eventually must secure continuing

funding from the public pﬁrse P

The problem, then, was to find wayé to
develop outdoor/environmental programs in
the city that would be visible enough and suc-
cessful enough to gain public and institutional
acceptance, a reordering of priorities, and,
despite the fiscal squeez¢, tax-levy funding:
Politically and practically speaking, the task
ag‘peared to be an impossible one.

But the picture brightened perceptibly
when the task force avas joined at its second
session by Dr. jack Hershey,irector of envi-
ronmental programs for the University City
Science Genter of Phlladelphla aconsortium o
nottheastern colleges and universities. Hershey,
has wide experience, in raising federl
ional programs‘,’ proceeded to”
map a strategy for ¢ k_force, one that
presumably would realize the u
regular school biddget support for conti
_sprograms in outdoor/environmental edu ca?n.

Hershey’s strategy was divided inte three

broad phases — “awareness”, “transitiof”, and

“operational.” In the awareness pha ¢ he called

first for-an intensive public relafions effort

(“let them know we're alive”, fadesngned to

ake the fublic aware of t { xnstcmnd
a

[Mcon value of out

@




programs. Simultaneously, he urged, a “net-
" work”, including the Board of Education, the
‘Board of Higher Education, and all interested
public and private agencies be organized. The
network, he suggested, collectively ‘would en-
joy far more Yolitical clout than Mdividual
agencies; school districts, or programs.

Assuming that outside fanding would be
required during the awarencss and transitional
¢ phases, Hershey urged an inventory be made of
the dollar needs of the various programs. Then,
he said, possible funding agencies should bé
identiﬁédp and a careful inventory made of
agency needs. All funding agencies, he pointed
out, have specific goals or objectives for the
dollars at their disposal and are far more likely
to respond favorably to preposals that tally
with those “needs.”” Accordingly, once both
program needs and agency needs are known,
the next step is to match them up, then pre-
pare proposals for the appropriate agencies.

But here, Hershey issued a hard-nosed
piece of advice: get professionals to do the
grant writing. He noted, for example, that 50
percent of federal grants for environmental
education had political implications behind
them, “Grant writirig by novices will not pro-
duce outdoor education in New York.’

Once proposals are “submitted, Hershey
said, it takes 90 to 120 “days to receive the
money, after which the programs can get
under way. Enter the “trahsitional”,phase.
Here,” Hershey advised, the effort will ‘be to
“get the facts” about the operation of the
programs and their effectivenéss and to “learn
‘the ‘trends” in the ©utdodr/environmefital
field. And, most important, “build a track .

" record” that will demonstrate the viability
and educational value of the programs, Mean-
while, he added, the public relations effort
should continue; making. that track record
visible to the public and offitialdam alike.

-

The final; “‘operational” phase involves
the institutionalization of the programs. In
other*words, the programs no longer-will be
régarded” as experimental and will enjoy con-
tinued funding under regular board_of educa-

O __udgét lines. But, Hershey sgggested, this
ERE™—~ . 125
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is not a time, to relax. Ever'y effokmut be . »

madeé ‘to insure that programs are flexible
enough to meet changing needs, that the pro-
grams continue to"be “quality operations” °
and that, therefore, they will continue o
deserve and reccive public funding.,  *

i , ,

Inter-Agency and Community-Based Progrz;ms_

Of the six rtask. forces. that on inger-
agency and community-based programs came
down hardest on the need for a clearinghouse
or index of outdoor/environmental programs,
At present, the task force pointed out, there
s no ,central source where tegchers and
administrators can obtain complete, acturate,
and up-to-date information about available
out-of-school programs and facilities.

- . “There is litcle way the teacher can judge .

. in adyance Whether existing programs will be
suitable’ for his or her class,”™ the task force
reported. “At the same time, while city.
institutions and agencies are spendfig large
sums on school programs. many now have no
way to determing how well"these programs
arc achieving thcir‘ébjectiveg." -

" “We need to know mote accurately whag
schoel populgtions they arc scrving or, failing -
to serve. We need tb know better how well

_their programs are serving children. We also
need a better measure of programs which are_
needed buttlo not exist.”

The proposed clearinghouse. the task-
force, sard, would address:itself to those con-
cerns. Specifically, the clearinghoude would
‘collect, classify, assess, and disseminate indgr-
mation on inter-agency and community-based
pragrams in outdoor/ehvironmental educa:
tion. It would operagé as an independently
admirlistered, E]uasi-g{){vemm.e)ud/ and gon- -
profit organiz-atioy{h:i i .vﬁg‘gldmvyorlgncqppe a-
tively with the B aﬂ/o% Education, the BSard.
of Higher Edufation, the state Board of Re-
gents, and ptfrer educational institutions.

task force envisioned five basic func-
is for the proposed clearinghouse:

— Research, including an inventory of inter-
agency programs and facilitjes, classifica-
- ]: \llc«and indexing. . IR

»
e
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- —Communications between institutions ’
~and the clearinghouse and between the

« " clearinghouse #d thie schools: develop-

ment of a dissemination system.- -+ @

“ - 4 -
production, covering a telephone infor-
serviee, periodic information
news items in existing publica-
Syad ~ deve@®pment of a list of?
ants (user schools and school

i

tion
NULC
. to
poten il ¢
districts):

: . ~
_ - Evaluation, dlgd self-evaluation of its

¢ “ own operations < d assisgatice to institu-
: tons and *schools Inghe “asséssment of

N : - their programs.

- N ‘“-x\ - .
%.. "-Coordinauon betwe€ ;;Kcu\'vznd\m e
hd tutions to ‘wmd\m‘:‘icccssary Gvertag and

i duphcanon of Wt pograms and facH

. ’ \
ties: ehgourage the development of new

cooperative pfograms to filllmn'et_gec‘ds.

o Asq an indication of the thoraugh and- ..
N pnmgtak?ng- work of this andother— ke
forces. the ingeragency group issued & de-™
ctaleds twelve-point, “séquénce of develop-
n_lfnt" for s pmposcd aezuixl_gho'usc. '
. As afirse step., it called fg;r%¢rezxtion of a
permanent advisory” group,. including repre-.
*. sentanives of each of the conference task.
) . forlas as well as other ingl_ividuais with a,con-
tnbution to make. Working rélationships then
would be established with the Board of Edu-
catrorf. Boargl of Higher Education, commu-
mpy school districts. and other_agencies and
~institutions and an cffort made te involve

7
[

~

© hem in the planning process. o B
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Planning completed, detailed proposals
for the establishment of the clearinghouse
would be prepared and submitted to. the
appropriate funding agency(ies). Once the
funds were in hand, a staff would be hired

and operations begin.

Working under the direction of the advi-
sory s group, the staff would inventory pro-
grams and facilities, establish tommunications
with existing programs and-intyolved schools,
and classify and index the resulting data.

~ Latet, e&hluationw_dufgs would beestab-
lished, a public relations progrdfi>organized,
the fifst informatipn material issued, and the
communications network, including the tele-
phone service and publication of periodic
guides, put in place. oy )

X As the task force envisions it, the clearing-
house also would employ workshops and other
techniques to encourage thé development of
community-level inventories, the development
of innovative programs to handle unmet needs,
and promote inter-dncy coordination. And,
finally, it would conduct continuous pro-

esearch and evaluation.

Beyond its “cleari use proposal, the
inter-agency task force called o7 ishment
a‘separate\‘pormanent advisory councit-on
environmental eddéationybuilt around a nu-
cleus™of Mohonk Conferefts participants and
other appropriate’ personnel. The new council,
the task force s sted, would “promote
multi-disciplinary outdoorfenvironmentaledu-
cation, set standards, encourage e%s%::y re-

search, sthedule workshops and conféerences,
and secure pubhic support for these programs.” |

Administration

Perhaps because it is the area where
administrative problems seem most difficult, .
the task force on adminisgration of school
camping and outdoor programs tended to
" conGentrate on the former in bdth its deliber-
ations and regommendations. .o

To be sure, there was recognition that
‘outdoor/environmental programs of all types
will require new and improved administrative
a]: lillcxehts at all levels of the educational
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systern and in involved agencies and institu-
tions. Administrative changes: would be

. needdd at.the central school 'board head-

© quarters, at the community school district
level, and from the principal to the teacher
level at individual schools. And the same
could be said for the management of private:
and institutionally related camps, and the
whol¢ range of public and private agencies
and institutions involved in outdoor/environ-
mental programs. -

But the emphasis on camps pervaded the
task force eodeliberations., Like the other
groups,_it gaw teacher fears and resistancg as
an obstacle. But, going beyond other group
recomniendations, it ‘saw teacher Gfientation
programs_at Cmip sites as a promising solu-
tio; along with such measures as workshops,
required outdoor studies tn teacher prepara-
tion programs, and the prgvision of adequate
teacher guides, curriculum matérials, and sug-
gested activities. The task force urged that
administrators participate in the campsite
orientation programs and that efforts be made

to secure parent involvement as well. ]
1{‘of the

N enrinalows
To’ the “alearinghouse .propos ,
her task Yorces, the administration group

added the request that an inclusive directory
of approved and_accredited camps be estab-
lished, providing information on resx‘d{nbtial

. and cducational facilities, program possibili-
ties, available services and‘staf%, and whether

winterized facilitng: available.

The task force réport offered an extensiyje
list of proposals-for camp administration, first '
and most important of them a requirement
that health and saféty standards be met. The
camp administrator, the task force said, must
uhderstand the needs of the schools in con-
ducting a camping program and prepare him-
self and the camp facilities and staff to meet
those needs (which clearly will differ greatly

from those of a summer camp program).

-

*

This, the task force said, will require egab-
lishment of a dialoBue and a working relation- |
___ship with each school served by the camp so

’ t{lat‘schfaél programs are ¢learly understood

O camp personnel and camp~programs and
EMC amp P{ e P\PI g
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facilities are tailored accordingly and so that*
the schools are fully aware of the camp’s
ential to accommodate their programs.

Ca ersonnel — nurse, naturalist, coun-
selor, cook™ musr be traffied-to handle and

be receprive to the programs and lentele
involved in school camping. And it mdy. be
necessary to provide new facilities — a wildlife
refuge, nature trails, museum — to accom- .
modate educati%rla,l needs. ‘

At the school level, the task force sug-

. gested that it was the principal’s responsibility
to see to it that teachers participating. in
school camping programs were committed to
the principfe, were adequately trained, and
fully involved in the program. It suggested
that, again at the school level, joint training
programs for tqachers and camp staffs be
organized, (This, in addition to the s@tt of
pre- andHin-service training programs called for
'by the appropriate-Mahonk task force.) And
it recommended that the sthool administra:
tion, working with whatever cents learing-
‘house  may  be established, provide™ the
necessary materials and supervision’ for pro-  ~J

. gram development.’ '

The task force pointed to the fact that
qutside agencies, both public and private, can
- be of assistance in school camping programs
as well as in other outdoor/environmental
activities. And, like other task forces, it
stresssed the need to Gbtain better informa-
tion on the nature and possible extent of that
assistance. Particular interest was shown in
_such cutside assistance as workshop speakers,
“the loan of camp faglities, funds for trans.
portation to cimp, and personnel to assist in
camp programs. . ;
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The administration group came up with
its own wrinkle on the cleBxinghouse concept.
It” called for establishment of an Office of
Outdoor Education to provide listings of
accredited camp facilities, trai ing standards
for both school and camp pereénnel, and an
inventory of outsidci agencies in a position to
assist in outdoct programs. In addition, it
would operate training programs, serve as.a
clearinghouse”  of informatiod, and’ offer
motivation to administrators, school staffs,
and’ coggmunites interested in establishing
school programs. .

~ " The new office initially would- be estab-

lished in and funded through the existing
. Bureau ,of Health and Physical EducationiBut
the task force urged that, ‘eventually, the
Office of Outdoor Education become -an .
independent unit withig the Board of Educa-
tior and charged with responsibility for
“cobrdinating interdisciplinary  studies’” as
taught in the outdoors.” .

O This report printed on recyled paper. .
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